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Objectives RSN

In this session, we will...

1. Explore key theory and research insights into the links between oral
language, learning, and literacy.

2. Discuss how oral language support can be integrated into a
Response to Intervention (Rtl) framework.
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When you think of literacy and learning, where does oral
language fit in?
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Oral language is the foundation of literacy
and learning



ORAL LANGUAGE

(Bloom and Lahey, 1978)
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OWLEDGE | TRUTH |

Compared minutes of verbal interaction per hour in families across three socio-
economic groups:

Professional family

Working class 2153 words per hour

family
1251 words per

Family receiving hour

welfare

616 words per
hour

ed
A 30-mi||ion-word gap by 99



e @
Australian Early Development Census @ MATTERS

KNOWLEDGE | TRUTH | FREEDOM

Communication Skills and General Knowledge
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The gap in developmental vulnerability between children living in the least and
most socio-economically disadvantaged communities in Australia is largest on

the language and cognitive skills domain

Language and cognitive skills (school-based) {:}4

The gap in developmental vulnerability between children living in the least and most socio-economically
disadvantaged communities in Australia is largest on the language and cognitive skills (school-based)
domain. In 2024, increases in developmental vulnerability have been larger for children living in the
most disadvantaged communities (0.9 percentage points) compared to children living in the least
disadvantaged communities (0.4 percentage points), widening the gap in development between the two
groups (15.0 versus 3.5 percent) to 11.5 percentage points.

Figure 34 — Developmental vulnerability by socio-economic status/Language and cognitive skills

(school-based)
%
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How oral language contributes to reading @ TEACHTING

Reading Comprehension

Word Recognition

Alphabetic Coding Skill

(Tunmer & Hoover, 2019)
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National Reading Panel (2000) /= MATTERS

« Over 100,000 studies on reading instruction

- Identified five essential components of effective reading instruction

1. Phonemic Awareness 3. Fluency

4. VVocabulary 5. Comprehension

(National Institute of Child Health and Human Development, 2000)



How oral language contributes to writing

Grammar
Discourse

Vocabulary
Pragmatics

Phonology

SKILLED WRITING

The Writing Rope

PO T IV PPV I IV VTP IOV VTV VIV VT I T I I IT IS

CRITICAL THINKING

B Generating ideas, gathering
information

B Writing process: organizing,
drafting, writing, revising

SYNTAX

u Grammar and syntactic
awareness

= Sentence elaboration

L] Punctuatlon

TEXT STRUCTURE

¥ Narrative, informational,
opinion structures

® Paragraph structure

® Patterns of organization
(description, sequence, cause/
effect, compare/contrast,
problem/solution)

¥ Linking and transition words

WRITING CRAFT

= Word choice

= Awareness of task, audience,
purpose

= Literary devices

TRANSCRIPTION

= Spelling

| ™ Handwriting, keyboarding

From The Writing Rope™: The strands that are woven into skilled writing [online article].
(https://284ivp1abr6435y6t219n54e-wpengine.netdna-ssl.com/wp-content/uploads/2021/03/Article-The-Strands
-That-Are-Woven-Into-Skilled-Writing.pdf); adapted by permission. © 2019 by Joan Sedita, www.keystoliteracy.com. All rights reserved.
In The Writing Rope: A Framework for Explicit Writing Instruction in All Subjects, by Joan Sedita. (2023; Paul H. Brookes Publishing Co., Inc.)

(page 1 of 1)
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(Sedita, 2022)
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- Significant predictors of narrative writing quality:
- Early literacy skills (word reading, spelling)

- Oral language skills (vocabulary, grammar)

Developing oral language skills alongside early literacy foundations is crucial for supporting
children’s later written expression



Oral language contributes to wellbeing, "’E\ATCTE%NSG
academic achievement and life success

KNOWLEDGE | TRUTH | FREEDOM

ORAL LANGUAGE
COMPETENCE
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Zeigenfusz et al., 2022

- 44 studies (2008-2020) on primary and secondary students with DLD
- Majority of research focused on literacy outcomes
- Strong evidence shows:

- Increased risk of academic underachievement

- Widespread impact across multiple curriculum areas

Children with language difficulties are at heightened risk of academic underachievement
across the curriculum
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« 47 studies encompassing a total of 65, 153 participants

- Children with language disorders exhibited a moderately higher level of

problem behaviour(anxiety, depression, aggression, disruption) compared to
peers

- Difference in problem behaviours increased with age

Children with language disorders are at significantly higher risk of
exhibiting problem behaviors
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AiMs:

« Examine language abilities and functional use of language of Australian
children at school entry

* Investigate the relationship among language profiles and functioning in life
areas related to oral language at school entry

Participants and measures:

. Assessed 126 children in Terms 1 & 2 of Pre-primary (Foundation) on:
- measures of oral language (vocabulary, grammar, discourse)
- early academic performance

- psychosocial functioning (e.g., behaviour, emotions, peer relationships



Four profiles of oral language at school £ TEACHING

- MATTERS
entry
—Profile 1: High (n = 43; 34%) Profile 2: Average (n = 48; 38%)
Profile 3: Low (n = 21; 17%) —Profile 4: Very Low (n = 14; 11%)

15 - :
- 72% typical
Q
S Cc~— —— language
5 0.5 - \ g g
> .
go
05 -

T
g 7 28%
§ -1.5 4 \/ /\/\ I(]ngu(]ge
P2 difficulties
-2.5 T T T T T T T T |
] 2 3 4 5 6 7 8 9
Variables

Note. 1 = CELF-P3 Sentence Comprehension; 2 = CELF-P3 Word Structure; 3 = CELF-P3 Expressive
Vocabulary; 4 = CELF-P3 Recalling Sentences; 5 = GAPS Non-Word Repetition; 6 = SSNA total score;
7 = NCA inferential score; 8 = NCA literal score; 9 = FOCUS-34 total score

(Taylor et al,, 2025)



Relationships among oral language and < cima

functioning
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(Taylor et al., 2025)
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78% 4% 18%

(Taylor et al., under review)
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 1in 4 Australian children start school with oral language difficulties

- Impacts on learning and socio-emotional development can appear as early
as Term 2

- Even mild to moderate difficulties can cause challenges in the classroom
comparable to severe difficulties

« Most children with language difficulties continue to experience themin Year1

Scan the QR code to read the full arficle:
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Oral language is the foundation of literacy and learning
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Addressing oral language
in a school context
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If your school could do one thing to best support oral
language development for all students, what would it be?
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Tier 3B . . N .
11 intervention Children identified with

delivered by language disorder (e.g., DLD)
speech paths

Tier 3A

I:1 intervention

delivered by
educators

Tier 2 Children identified with
Small group intervention (published progroms) for language difficulties

at risk children delivered by educators

Tier l Whole class

High quality teaching and oral language interactions for all

(Ebbels et al., 2019)



Tier 1- High quality teaching and oral S NG
. MATTERS
language interactions for all

« Rich and robust vocabulary instruction and dialogic reading
« Implicit and explicit teaching of grammar

. Explicit teaching of discourse comprehension and production (imaginative,
informative, persuasive texts)

Pl qd
‘ | ! The Academy
ﬁ\[e fr‘om ﬁve I'(I)r the Science
of Instruction

Seminar 4 — Oral Language  Seminar 6 — Oral
and Vocabulary Instruction  Language at the Discourse
in Primary School  and Sentence Levels
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language interactions for alli

« Modelling
+ Recasting

+ Expanding / extending



Recasting
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Grammatical recasting
Child: Put apple in.

Adult: Ok, I'll put this red apple in. And what else
should | add? Should | put this sandwich in?

Vocabulary recasting
Child: That doggie digging a bone.
Adult: He's burying a bone, isn't he?



Extending conversations

Have at least FIVE back and forth exchanges
(or turns) between the child and the adult

Teacher

(

-

(2

Student

Teacher

THE“"}EE TRICIA A. ZUCKER
l.'r:E &SONIAO CABELL

TRIVE®
R-FIVE

CONVERSATIONS

A Framewoark That Gets Kids
Talking to Accelerate Their
Language Comprehension & Literacy

MSCHOLASTIC

(

-

©

Student Teacher

(zZucker & Cabell, 2023)



What do plants need to grow?

Good thinking.
What does sunlight help the plant do?

.

Teacher That's right! That's called photosynthesis.




Tier 2 — small group oral language £ TEAcHING
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Interventions

« Small group (3-5 students)

- Cover a combination of skills (e.g., vocabulary, grammar, narrative)
 Delivered by trained personnel

- Short, regular sessions (e.g., 4-5 times per week, 30 mins per day)

« Minimum 11-week duration

(Goldfeld et al,, 2021)
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Languagelift N MATTERS

7 MultiLit%

Small group

Scripted lessons

Delivered by trained teachers or aides

Targets oral language skills important
for text comprehension

- Vocabulary
- Grammar

- Oral narrative comprehension and
production

(MultiLit, 2022)
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KNOWLEDGE | TRU

Five schools, 45 students

. 20 weeks / 50 intervention lessons

« Measures: vocabulary, grammar,
narrative comprehension and
production

« Pre- and post-intervention testing

(MultiLit, 2022)
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» Statistically significant and substantial gains in oral language skills
(Cohen’s D effect sizes 1.02 — 1.73)

 Positive changes in classroom social, emotional and behavioural skills

Recebtive arammar CELF-P2 Sentence Structure 16 months
P 9 CELF-P2 Sentence Comprehension 2 months
Expressive arammar CELF-5 Word Structure 11 months
P 9 CELF-P2 Word Structure 18 months
Narrative comprehension TNL-2 Comprehension 13 months
Narrative productions TNL-2 Production 12 months
Receptive vocabulary PPVT-5 8 months

(MultiLit, 2022)
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Tier 3A Tier 3B

Target group: Children with milder or less Target group: Children with complex and/or
pervasive difficulties pervasive difficulties

Approach: Interventions designed and Approach: Direct, individualised interventions
managed by SPs but delivered indirectly by provided by qualified speech pathologists
trained educators

Evidence: When educators are well trained and Evidence: Children with more severe language
supported children can make progress in difficulties show significant progress following
language skills direct individualised intervention

(Ebbels et al., 2019)
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What’s one thing from today you can try or follow up on in your
classroom or school?
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- Oral language is the foundation of literacy and learning.

 Increased early and explicit attention to oral language is fundamental
for improving outcomes

« Schools play a pivotal role and should provide dedicated instructional
time to build oral language from school entry
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SUPPORT RESEARCH ON CHI
WELLBEING!

1. Respond to some survey questions
Do you know a
child in year 6 and about yourself, school, and your
their caregiver? I’e|CItI0nShIpS

Scan the QR code to register 2 DO Some readlng Ond angque
interest in helping researchers activities.

investigate language, reading,

and mental health in the transition 3 Get d g|ft VOUCher,

to hig

4. Follow-up in year 7.

= COMPLETE A SURVEY AND LANGUAGE AND
READING TASKS, ONLINE OR IN-PERSON FOR
1.5 HOURS.
ALL KIDS GET A GIFT VOUCHER!

This research has been approved by the human research ethics committees of: Curtin University (HRE2020-
0168), The University of Melbourne (28428), University of Tasmania (H0029858) and Australian Catholic
University (2024-3524R).
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